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THREE QUESTIONS PLANNING NOTES 

Where are we headed? We are learning how to implement the formative assessment 
process as defined by the Dimensions of Formative 
Assessment.  

Where are we now? We are reflecting on our practices using the Dimensions of 
Formative Assessment. 

How will we close the gap? We will collaboratively learn and plan how to implement the 
practices defined in the Dimensions of Formative Assessment. 

Our Learning Focus 

Module 3: Handout 3 

Date:  

Class: Module 3 

Learning Topic: Dimensions of Formative Assessment 
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THREE QUESTIONS NOTES TO ME 

Where am I headed? 

Where am I now? 

How will I close the gap? 

My Learning Focus 

Module 3: Handout 4 

• What am I learning
today?

• What is the Criteria for
Success?

• What does quality
work look like?

Name: 

Date:  

Class:  

Learning Topic: 

• What evidence can I
show that I learned it?

• How can I self-assess
and set my own
Learning Goals?

• What is my next step
for learning?

• How can I rework,
refine, and revise my
work to reach my
Learning Goal?
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Formative Assessment KWL Chart

What   
Do You 
Know? 

What   
Do You 
Want to 
Know? 

What   
Did You 
Learn?

Module 3: Handout 5 
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Planned, ongoing process The planned nature of formative assessment draws 

attention to the work that teachers should engage in 

prior to being in the classroom with students. The 

ongoing process reinforces formative assessment as a 

classroom process that is enacted while the learning is 

occurring and not something done after the learning 

has taken place. 

Learning and teaching Both student and teacher share responsibility and 

roles in the formative assessment process with the 

focus on learning and students. 

Elicit and use evidence Intentional elicitation of evidence of student learning 

and the use of that evidence to inform immediate or 

near-immediate next steps directs the process. This is 

done by the teacher, the individual student, or peers. 

Student understanding of intended 

disciplinary learning outcomes 

Formative assessment focuses on how practices may 

be applied flexibly due to the differences in disciplinary 

learning across content areas.  

Students to become self-directed 

learners 

Students learn important content and the critical ways 

of thinking within a disciplinary area while learning 

how to learn and take control of their own learning. 

Formative assessment should be evident in every lesson through one or more of the 

following: 

• A discussion of the learning goals

• Feedback from students on their self-assessments

• Observed patterns in student group discussions that would be productive to share with
the whole class

• Peer feedback

• Teacher conferences with individuals

• Small groups to help them plan revisions of their work or their thinking

• A carefully planned question for the end of the lesson to support planning for next day

Defining Formative Assessment 

Module 3: Handout 6 

Formative assessment is a planned, ongoing process used by all students and teachers during 

learning and teaching to elicit and use evidence of student learning to improve student 

understanding of intended disciplinary learning outcomes and support students to become 

self-directed learners. Revised Definition, Council of Chief State School Officers, December 2018    
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Directions: Working in pairs, read the following overview and highlight key words. Choose four key 

words to add to the table below with comments as to how they relate to your current or future 

teaching or questions you may have for more understanding. 

Formative assessment is the integration of those practices that create an effective formative 

assessment process within a collaborative classroom culture that is necessary to support 

formative assessment.  

Formative assessment is not a linear process, nor a set of discrete steps; rather, the practices 

weave together and influence each other.  

While a novice formative assessment practitioner may focus on a specific practice along the 

way to developing fluency with that practice, any one of these practices in isolation is 

insufficient.  

What leads to a robust and effective enactment of formative assessment by both student and 

teacher in concert is the integration with the: 

• Use of the clear learning goals to help the teacher ask a clarifying question.

• Analysis of work by a peer against the criteria for success.

• Carefully worded feedback that spurs deeper self-reflection and goal setting.

• Analysis of student responses that informs planning for the next lesson.

None of these practices are effective in a vacuum. It is their integrated application that gives 

formative assessment its power to positively impact student learning.  

It is also essential that teachers create a classroom environment in which students feel safe 

to express their ideas, even as they are emerging, and that encourages students to work 

collaboratively with each other and with the teacher. Only then can teachers and students 

truly work together to move learning forward for all. 

Key Words Comments/Questions 

Using the Formative Assessment Rubrics, Reflection and Observation Tools to Support Professional Reflection on Practice (Revised 2016)  15 
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A. Definitions and Explanations Notes/Summary 

Learning Goal Criteria for Success 

Specifies the learning that 
is intended for a lesson. 

Indicates expectations of 
what students need to show 
to demonstrate learning. 

Tip to Writing   
Learning Goals 

Tip to Writing     
Criteria for Success 

Remember Learning Goals 
refer to understanding, 
knowledge, skills, or 
application. 

Remember Criteria for 
Success refer to a concrete 
learning performance: 
something students will say, 
do, make, or write to indicate 
they are moving toward the 
Learning Goal. 

B. Verb choice is important. Notes/Summary 

Learning Goals Criteria for Success 

Often begin with verbs like 
know, develop, apply, 
understand, use, or 
extend. 

Often begin with verbs like 
explain, describe, model, 
show, write, justify, or 
create. 

Examples 

Literacy: I am learning 
how to determine the main 
idea and how to explain my 
ideas in writing. 

I can describe the main idea 
of text. I can justify why I 
believe this is the most 
important thing the author 
wants me to remember. 

Science: I am learning 
how to compare and 
contrast life cycles using 
valid reasoning and 
relevant evidence. 

I can explain my process to 
compare and contrast the life 
cycle of a butterfly and a frog 
using valid reasoning and 
relevant evidence. 

Mathematics: I am 
learning how to develop 
number sentences based 
on models. 

I can write a number 
sentence with the same 
meaning as the words. 

Learning Goals   Criteria for Success  Learning Tasks 

Key Points for Writing Learning 

Goals and Criteria for Success 

Module 3: Handout 11 
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C. Learning Goals describe what students are going to
learn. Learning Tasks describe how students are
going to acquire that learning.

Notes/Summary 

Learning Goals Learning Tasks 

Describe what students are 
going to    learn. 

Describe how students show 
evidence of progress toward 
the Learning Goal aligned to 
expectations defined by 
Criteria of Success. 

Examples 

Social Studies: 
Understand the chronicle 
of events that  led to the 
internment of Japanese-
Americans     in 1942. 

Create a timeline of the 
events leading to the 
Japanese-American 
Internment. 

Science: I am learning 
how to identify the impact 
of water pollution on the 
environment using valid 
reasoning and evidence. 

Prepare a PowerPoint 
presentation to show the 
impact of water pollution on 
the environment citing 
evidence. 

Reading/Literacy: I am 
learning how to retell a 
story and include important 
events after listening to a 
story. 

After a read aloud, retell the 
story and include three 
important events.    

D. Learning Goals are lesson-sized and not isolated or
discrete. The learning they describe is aligned to a
Standard and connected to other prior, concurrent,
and future learning.

Notes/Summary 

Examples 

Reading 5.RI.2: Determine 
two main ideas of a text 
and    explain how they are 
supported by key details. 
Summarize the          text. 

I am learning how to 
summarize text by 
determining the main ideas 
and how they are supported 
by key details. 

Mathematics 5.MD.B: 
Represent and interpret 
data. 

I am learning how to 
represent and interpret a 
data set of                      fractions.  

Science 5.P3U2.5: Define 
problems and design 
solutions pertaining to 
force and     motion. 

I am learning how to define 
problems and develop 
solutions to problems 
pertaining to force                     and 
motion. 
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Collaboration Skills Never Sometimes Always 

1. Pausing

I allow time for thinking before adding to discussion

and/or decision-making.

2. Paraphrasing

I contribute to understanding by restating the ideas

presented by others.

3. Probing

I ask questions to clarify information.

4. Putting forward ideas

I share ideas during discussion.

5. Paying attention to self and others

I am aware of what I say, how I say it, and how others

respond to it.

6. Presuming positive presuppositions

I maintain the idea that my team members act from

positive and constructive intentions.

7. Pursuing a balance between advocacy and inquiry

I inquire for better understanding before advocating for a

position that leads to a decision.

Module 3: Handout 12 

Steps I will take to improve my collaboration skills: 

Collaboration Skills 

Strong collaborative teams develop over time and require commitment to the process. That 

requires using the schoolwide team meeting procedures of having an agenda, roles, norms, and a 

decision-making process. It also requires each team member to identify and practice collaboration 

skills. After each collaborative team meeting, use the following list to self-assess your level of 

collaboration skills. As each team member improves, your team will grow stronger.  

Name: ________________________________    Grade level: ________    Date: ____________ 

Check the level that reflects your participation within your team collaborative meeting. 
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Active Learning Strategies 

24 

Active learning strategies help teachers and students engage in learning. The strategies from each 

module in the Arizona Professional Learning Series can be adapted to support teaching and learning 

in your classroom. 

Charts: Charts encourage cooperative learning and helps students see their own thinking 

represented visually and promotes higher levels of thinking. 

Collaborative Culture of Learning: Collaborative Culture of Learning is a classroom culture in 

which teachers and students are partners in thinking and learning. It promotes student autonomy, 

and students as learning resources for one another. 

Color Coding: Color coding draws attention to important words. It can be introduced to all students 

to increase understanding then used in the future by those who benefit from the strategy. 

Connect, Extend, and Challenge: The Connect, Extend, and Challenge graphic organizer helps 

students connect to their learning, extend their knowledge, and identify any challenge that may 

hinder learning. 

Criteria for Success: Criteria for Success are explicit expectations of quality work that relate directly 

to Learning Goals. 

KWL: The KWL graphic organizer tracks what a student knows (K), wants to know (W), and learned 

(L) about a topic. It is used before, during, and after a lesson.

Highlighters: Highlighters are used to emphasize important information in reading, math problems, 

finding keywords within a textbook, or studying for tests. Students should be taught how to use 

highlighters effectively in context and given opportunities to become proficient. 

Jigsaw: The jigsaw technique is a method of organizing classroom activity that makes students 

dependent on each other to succeed. It breaks classes into groups that each assemble a piece of an 

assignment and synthesize their work when finished. 

Instructional Scaffolding: Instructional scaffolding offers different levels of one strategy to fit 

individual student needs that allows every student the ability to gain the most from the strategy use. 

Learning Goals: Learning goals focus on what students should know, understand, or be able to do 

by the end of the lesson. 

My Learning Focus: The Three Questions help students break down where they are headed, where 

they are now, and how they will close the gap for a specific topic or lesson. 

Peer Feedback: Peer feedback is a two-way process in which one student cooperates with another 

to offer corrections, opinions, suggestions, or ideas. 

Thumbs Up—Thumbs Sideways—Thumbs Down: Thumbs Up—Thumbs Sideways—Thumbs 

Down is a quick formative assessment strategy that allows students to demonstrate they 

understand—they still have questions—they don’t understand. 

Two-Column Notes: Using two-column notes helps students organize information with main ideas in 

one column and supporting details in another column. 


	Structure Bookmarks
	 




